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Abstract 
Self-directed learning is all about students taking charge of their own education. This means they set their own goals, look 
for resources, and keep track of how they're doing. This study aimed to explore how self-directed learning connects with 
the academic success of university students. The objectives of the study were to see how university students practice Self-
directed learning, measure their academic success, and check out the links between the two. To tackle this, the study took 
a quantitative approach, using descriptive methods and survey to gather data. The research focused on all 1434 students 
at the University of Kotli. The researchers used a simple random sampling method to pick out a group of 310 students to 
participate. A self-developed questionnaire was developed, featuring 16 statements and utilizing a five-point Likert scale. 
The researchers personally collected the data after ensuring that the questionnaire was reliable and valid. Once the data 
was in, they analyzed it using mean, Pearson’s correlation, frequencies, and percentages, all with the help of SPSS software. 
Most students lack active control over their learning, rarely planning or adapting study methods, highlighting the need for 
guidance in developing effective self-directed learning and management skills for academic success. So, it’s suggested that 
students may put together clear plans to meet their learning goals. Teachers can play a crucial role here, helping students 
set those goals and break them down into smaller, manageable tasks.  
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Introduction  
Learning is about changing knowledge that sticks in our memory and can actually influence how we behave (Tyng 
et al., 2017). But learning isn’t the same for everyone. It's shaped by personal differences like our cognitive skills, 
what we already know, and how motivated we are. There are different styles of learning, too. You’ve got teacher-
centered approaches, where the instructor takes the lead, and then there’s student-centered learning, which is all 
about engaging the students. In a traditional, teacher-focused setup, the teacher plays a big role. They often rely on 
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textbooks that focus mainly on grammar, diving into the structure of both the students' native language and the 
target language. Unfortunately, in this kind of environment, students might feel more competitive and individualistic 
because they don’t get many chances to share their ideas or interact with each other (Ameliana, 2017). So, 
educators often act as the main source of knowledge here. When it’s teacher-centered, they usually just answer 
questions directly — if students even ask any — without really getting them involved in the discussion. There are 
some clear upsides to this approach, like it works well for large groups, keeps activities short, and allows teachers 
to prepare materials thoroughly. Plus, they can boost student participation by setting communication norms in 
class. But really, the key focus in this model is how knowledge is handed over to the students (Murphy et al., 2021). 

Student-centered learning has stepped in as a game-changer in how we think about education. Here, student 
engagement is a major indicator of how well the learning process is going and how effective the outcomes are 
(Desitarahmi, 2018). The aim of this approach is to help students become more autonomous and independent 
(Manzoor & Islam, 2022). This kind of learning gets them actively involved in discovering new things, making class 
time a space where they can really grasp the material in a fun and engaging way. It’s about applying what they’ve 
learned, rather than just memorizing it (Cones & Burns, 2020). 

When it comes to self-directed learning, it's best introduced when students transition from middle school to 
high school (Chukwunemerem, 2023). And honestly, it should be reinforced during middle school and beyond. 
These self-directed tasks can really boost critical thinking skills. Educators need to realize that if they don't prepare 
students to be lifelong, independent learners, they might be doing them a disservice. It's believed that these skills 
can help students take charge of their learning, both in and out of the classroom, leading to academic success and 
preparing them for future challenges. In simpler terms, academic success often comes from self-directed learning 
(Chukwunemerem, 2023). 

Self-directed learning actually started in adult education. It’s built on a humanistic philosophy that encourages 
learners to take charge of their own learning while also highlighting the importance of social action. This approach 
looks closely at the transformative aspects of self-directed learning. In today’s knowledge-driven world, being able 
to learn independently is key, especially for tackling complex problems and analytical tasks (Murphy et al., 2021). 
Nowadays, fostering autonomy is seen as a vital life skill to develop during education. There are also various 
initiatives aimed at boosting students' independent skills.  

As noted by Kacha et al., (2024), self-directed learning needs both opportunities and choices. Garrison points 
out that formal education thrives on collaboration between students and instructors. Self-direction goes beyond 
just being controlled from the outside. It’s about understanding that we’re all interconnected, and our understanding 
is shaped by the social contexts we are in).  

Teachers really need to think about how technology can better support student independence. Sure, it’s a big 
task to help students become self-sufficient learners who can think critically and learn effectively. There are some 
tools out there that are aimed at either adults or learners in general. This whole process of self-directed learning 
means that the responsibility shifts from teachers to the students themselves. At the heart of this idea is the learner, 
who takes charge and actively participates in their entire learning experience. Basically, self-directed learning is all 
about envisioning, organizing, executing, and assessing educational experiences, with the learners steering the ship 
at every step (Murphy et al., 2021). 

When we talk about self-directed learning (SDL), it’s all about these key learning phases. First off, you got to 
recognize what you need to learn. Then, there’s a bit of an unspoken agreement about what the learning objectives 
are. After that, it’s about finding the right resources to select, plan, use, and assess the outcomes. But it’s not just 
about the mechanics of learning; SDL is deeply tied to self-regulation, self-efficacy, and self-control. It calls for 
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mastering the art of learning itself, keeping your motivation (both intrinsic and extrinsic) in check, and really nailing 
those educational tasks (Kurent & Avsec, 2023). The beauty of SDL really shines when you look at the kinds of 
learners it helps to create. Research shows that independent learners take more responsibility for their education. 
They craft meaningful learning experiences and often engage in self-assessment (Bhandari et al., 2020). 

These learners are curious—they want to explore and experiment. For them, challenges? Just opportunities in 
disguise! They’re all about transformation and genuinely enjoy soaking up knowledge. Taylor even described them 
as proactive, persistent, independent, self-disciplined, confident, and goal-oriented (Clara & Bamkole, 2021). 

Now, let’s not underestimate the role of academic success. It shapes how individuals see life, their future 
dreams, and their overall well-being (Buzzai & Filippello, 2022). Academic achievement is really about the growth 
and knowledge that teachers share with students in the classroom (Yıldızbaş, 2017). Students need to tackle their 
tasks head-on, sometimes striving for perfection, showing resilience when things get tough, and figuring out how to 
overcome obstacles to really succeed (Madjar et al., 2015). Student engagement, teacher guidance, parental 
involvement—these are all pieces of the puzzle that affect how well students do. Plus, factors like socio-economic 
status and cognitive abilities come into play too. Academic success is a solid predictor of what’s to come in a 
person’s life (Madjar et al., 2015). And let’s not forget about teachers. They’re at the heart of the education system, 
playing a crucial role in helping students develop not just academically, but also behaviourally and emotionally. 
They’re the ones prepping students for their future careers and moulding individuals who fit societal needs (Nilson, 
2016). 

This research is really digging into the connection between SDL and academic achievement. Researchers are 
working on the idea that there’s a link between SDL and how well university students perform, whether they’re in 
a traditional classroom or learning online (Okwuduba, et al., 2021). To back this up, the researchers look at earlier 
studies that separate SDL from online learning. Studies have shown that SDL is positively linked to academic 
achievement (Doo & Zhu, 2024). Students who dive into SDL tend to be more motivated, effective, and strategic 
about their learning (Bosch, 2017). But the relationship between SDL and academic success can change based on 
individual differences, the learning environment, and even cultural backgrounds (Zhoc et al., 2018). 

Recently, self-directed learning and academic success have been hot topics in education, all aimed at boosting 
student performance. Still, there's a noticeable gap when it comes to research focusing specifically on university 
students in Kotli Azad Jammu and Kashmir. We really need to highlight the importance of looking into the benefits 
of SDL and how it affects academic success across different fields. Kan’an and Osman (2015) suggest that more 
research is necessary to explore the connection between SDL and the academic success of students in less-studied 
areas. So, that's exactly what this study aims to do—analyzing how SDL relates to academic success for university 
students in Kotli AJK. 
 

Objectives of the Study   
Following were the objectives of the study:  

1. To find out the practices of self –directed learning among university students.  
2. To measure the academic achievement of university level students. 
3. To examine the relationship between self – directed learning and academic achievement of university level 

students.  
 

Research Questions  
Following were the research questions of the study:  

1. What are the current practices of self -directed learning among university students?  
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2. What is the academic achievement of university students?  
3. To what extent there is a significant correlation between self –directed learning and Academic achievement?  

 

Literature Review 
Learning   
Learning is about how we pick up, build, and reshape our knowledge, skills, and attitudes. It happens through our 
experiences, some deep thinking, and chatting with others. Ultimately, it leads to changes in how we behave, think, 
or even feel—kind of like a shift that sticks with us for a while (Lenkauskaitė et al., 2020). It's not just a 
straightforward process, either. It's dynamic and interactive! We’ve got to dive in, practice, and get feedback—this 
is what really helps us transform our basic thinking, feeling, and social skills. Learning, in a way, is a journey that 
reshapes our mental, expressive, and social abilities through these back-and-forth cycles of feedback and revision. 

It involves using some metacognitive skills—basically, thinking about our own thinking—and having self-
regulation to keep tabs on our learning and adjust to whatever new situations come our way (Kauffman, 2015). So, 
it’s like we’re not just absorbing information; we’re actively engaging with it and figuring out how to make it work 
for us.  
 

Self -Directed Learning   
Self-directed learning, or SDL for short, is all about individuals taking the reins of their own education. It's where 
you figure out what you need to learn, set your own goals, hunt down information, and choose the best ways to 
learn — sometimes even without help from others. This concept has been around and studied for quite a while 
now (Dhumad, 2024). 

According to Chianchana (2015), when students dive into self-directed learning, they often take on challenging 
tasks. It's like they’re on a mission to build their own skills and knowledge to tackle whatever comes their way. So, 
SDL is essentially a process where folks actively pinpoint their learning needs and figure out how to meet them, 
whether they have support or not. Morrison (2020) digs a bit deeper into SDL and ties it to different learning 
strategies. He suggests that educational environments that promote SDL really boost deeper understanding. It’s a 
shift from just memorizing facts to genuinely grasping the material. It’s like moving from surface-level learning to 
something much richer. 

Self-directed learners often show a bunch of traits that help them succeed. We’re talking motivation, goal-
setting, a sense of control over their learning, confidence, self-regulation, and metacognition — that’s just a fancy 
way of saying they’re aware of their own learning processes (Brandt, 2020). Overall, you can break down SDL into 
a few key steps: setting your goals, analyzing what you need to do, putting your plan into action, and then reflecting 
on your own learning journey. 
 

History of Self-directed Learning  
Self-directed learning isn’t exactly a new concept. It goes way back to the days of the Greek philosophers like 

Socrates, Plato, and Aristotle. They really leaned into learning on their own terms. And then there are historical 
figures like Alexander the Great, Julius Caesar, Erasmus, and Descartes—definitely notable self-directed learners. 

In colonial America, the situation was pretty interesting, too. With not a lot of formal education available, many 
folks had to take the initiative to teach themselves. Fast forward to about 150 years ago in the U.S., and that’s when 
we really started to see some serious academic interest in self-directed learning (Poblet, 2022). People began 
documenting these self-learning journeys, and it was kind of celebrated. Around the same time, Blum (2018) in the 
UK published a book called “Self-Help”, which really highlighted personal development as a big deal. 
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Self-directed learning has really blossomed into a major area of study in recent years. Some foundational work 
in this field is based on research by Kacha et al., (2024). They interviewed 22 adult learners and sorted them into 
three categories based on what motivated them to learn. You’ve got the goal-oriented group, who were all about 
reaching specific targets. Then there’s the activity-oriented crowd, who were more into the social aspects of 
learning. And finally, the learning-oriented folks, who saw learning as a valuable pursuit in itself. On the 
organizational side, Tolentino (2016) points out how understanding the unique situations learners find themselves 
in can really help foster self-directed learning. 
 

Importance of Self -Directed Learning   
Self-direction is a key trait for those who want to keep learning throughout their lives. Universities are starting to 
realize that their role isn’t just about stuffing information into students’ heads anymore. It’s all about helping students 
learn how to be self-sufficient. Self-Directed Learning (SDL) is a hot topic worth diving into, especially since it’s 
linked to academic success. In fact, studies show that students who take charge of their own learning often end up 
with better grades (Zhoc et al., 2018).  

But here’s the big question: Can we really teach SDL like a skill? Owatnupat (2022) seems to think so by 
proposing a stage model that outlines how teachers can help students move from being dependent learners to 
those who can navigate their own learning paths. Research backs this up, showing that when learners have control 
over their education, it correlates with doing well academically (Welter et al., 2022). So, for students to really 
embrace self-direction, it’s crucial to let them take the reins of their learning environment. Interestingly, the 
organization of that learning space matters too. If students lack SDL skills, they might need a bit more structure to 
get ready for it. On the flip side, those who are already pretty good at SDL might thrive better in a more flexible 
setup (Kranzow & Hyland, 2016). 

Now, let’s talk about academic achievement. According to the Dictionary of Education (Ozowuba, 2018), it’s 
all about the knowledge and skills a student picks up in school, usually measured through grades or test scores. It’s 
not just about passing exams; it’s about how well students perform in various academic tasks, as evaluated by 
teachers or standardized tests (Kazmi & Jha, 2023). 

You can think of a student’s academic success as part of their overall behaviour. It reflects how they interact 
with their environment—school, teachers, and classmates all play a role (Jolliffe & Kadima, 2016). And, 
interestingly, academic success isn’t a one-size-fits-all deal; it's a complex process that involves different stages. 
When students do well academically, it shapes how they see themselves and how others see them too. It can even 
affect how much time and energy they put into their social lives (Schunk, 2023). Ughamadu and Enuah (2021) 
pointed out that there are many factors at play when it comes to academic success, and exam results can have a 
huge impact. Ibrahim (2021) also noted that academic performance is all about how well a student is doing in their 
subjects, which in turn affects their standing in class. It’s a stepping stone for students to develop their skills, improve 
their grades, and gear up for whatever academic challenges lie ahead. And, of course, it’s quite common for schools 
to move students between classes based on their academic performance. 
 
Academic Achievement  
 When we talk about how well students are doing academically, we often look at things like school performance 
and achievement quotients—those are the common measures we use (Villagonzalo, 2016). If we dive a bit deeper, 
Lontoh and Chia (2022) suggest that when we say "performance," we’re really referring to the outcomes of what 
students learn. As students tackle different subjects, those learning outcomes can actually shift how they behave in 
school and beyond. So, let’s break it down a bit. There are three big areas where learning makes an impact on 



Eman Javed, Muhammad Naqeeb ul Khalil Shaheen, Hajira Naqeeb, and Hamid Azam 

 

 
The Knowledge | Volume 4, Issue 3 (Summer 2025) | e-ISSN: 3006-869X    6 

 

students: (1) cognitive, (2) emotional, and (3) psychomotor skills (Bali & Musrifah, 2020). But keep in mind, learning 
doesn’t happen at the same pace for all three. Some students might be excelling in one area while struggling in 
another—it really varies from person to person. 
 

Relationship between Self-Directed Learning and Academic Achievement  
According to Liu et al., (2023), there’s been a lot of discussion about how “self-directed learning” (SDL) relates to 
“academic achievement” in online education. They looked at six different studies and found a mixed bag of results. 
Even though theory suggests that SDL should help students do better academically, when researchers crunched 
the numbers in online settings, the positive link wasn’t always clear-cut. 

Several factors seem to play into how SDL affects academic outcomes. Things like how consistently students 
are evaluated, their preferred ways of learning, when SDL assessments are given out, the quality of online resources, 
and even the backgrounds of the students all come into play. Plus, you can’t forget about their previous educational 
experiences and knowledge. It’s also crucial to consider the research methods and sample sizes used (Wang et al., 
2021). 

We definitely need more studies to dig deeper into these factors. Interestingly, personality traits don’t seem to 
have a big impact on success in online courses. This really highlights the need to explore other important elements 
that contribute to how well students perform (Kauffman, 2015). With online learning becoming a global 
phenomenon, it’s super important for researchers and educators to identify effective teaching strategies that 
encourage self-directed learning and address the various factors that can influence success in this space. Ultimately, 
this could help cut costs and improve educational outcomes over time. 

SDL is particularly important for older students. It can really boost their motivation and effectiveness when it 
comes to learning, especially when they’re juggling work, family, and a bunch of other commitments. Research has 
even pinpointed 11 indicators of SDL (Balaobao et al., 2024). Studies show that how students rate their skills in 
these areas can directly or indirectly affect their academic success. This awareness has led universities to roll out 
new programs—like diagnostic assessments to identify learning needs, student study guides, online classes, and 
exam prep workshops—all aimed at supporting students on their self-directed learning journeys (Slater, 2018). 
These resources are crafted to help students evaluate their strengths and weaknesses in SDL, offer tips for 
improvement, and refine their SDL strategies (Nasri & Abd-Talib, 2021). 
 

Research Methodology  
This study was all about numbers—quantitative, to be precise. The researchers used a descriptive method, which 
basically means they gathered data through surveys. Now, they had a hefty population to consider: all1434 students 
from the Faculty of Social Sciences and Humanities at the University of Kotli in AJ&K. To pick their sample, they 
went with a simple random sampling technique, which is pretty straightforward. In the end, they landed on 310 
students to participate. For this research, they developed a questionnaire themselves. The questionnaire had fifteen 
statements about self-directed learning and just one that touched on academic achievement. Before rolling it out, 
they made sure it was solid by getting it validated by two education experts from their department at the university. 
They even ran a pilot study with 20 students from the same population to test the waters. To check how reliable 
their instrument was, they used the Cronbach alpha technique calculating it as 0.723, definitely acceptable. The 
researchers didn’t just crunch numbers from behind a desk. They actually visited all the Social Sciences and 
Humanities departments at the university four times. This way, they could chat with the respondents and make 
sure the data they collected was spot on. Once all that data was in, they analyzed it using the Statistical Package 
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for Social Sciences (SPSS). They looked at things like Pearson’s correlation, frequency, mean scores, and 
percentages to get the full picture.  
 

Results 
The collected data were analysed by using Statistical Package for the Social Sciences (SPSS). Frequency, 
percentage, mean score and standard deviation were applied for the analysis and interpretation of data. The results 
are presented in the form of tables.  
 
Table 1  
I Make a Clear Plan to Meet my Learning Goals.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
136 173 0 1 0 

1.57  .515  
Percentage 43.9 55.8 0 .3 0 
 
Table 1 indicates that 99.7% (43.9% SDA+55.8%DA) of students disagreed with the statement, “I make a clear plan 
to meet my learning goals”. Moreover, mean score 1.57 and SD .515 of students also show that they disagreed with 
the statement.        
 
Table 2  
I Look for Extra Help outside of Class to Learn more about the Subject.  
Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
25 52 69 110 54 

3.37  1.186  
Percentage 8.1 16.8 22.3 35.5 17.4 
 
Table 2 indicates that 52.9% (35.5%AG +17.4% SA) of students agreed with the statement, “I look for extra help 
outside of class to learn more about the subject”. Moreover, mean score 3.37 and SD 1.186 students also show that 
they partially agreed with the statement.  
 
Table 3  
I Assess my Progress toward my Learning goals Regularly.  
Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
23  55  68  88  76  

3.45  1.242  
Percentage 7.4  17.7  21.9  28.4  24.5  
 
Table 3 indicates that 52.9% (28.4%AG +24.5 %SA) of students agreed with the statement, “I assess my progress 
toward my learning goals regularly”. Moreover, mean score 3.45 and SD 1.242 students also show that they partially 
agreed with the statement.  
 
Table 4  
I use Different Methods to Manage my Time well for Studying.  
Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
43  66  62  66  73  

3.19  1.375  
Percentage 13.9  21.3  20.0  21.3  23.5  
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Table 4 indicates that 44.8 (21.3%AG +23.5% SA) of students agreed with the statement, “I use different methods 
to manage my time well for studding”. Moreover, mean score 3.19 and SD 1.375 students also show that they 
partially agreed with the statement.  
 
Table 5 
I am Confident I can learn by Myself with Just a Little Help.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
23  57  79  77  74  

3.39  1.239  
Percentage 7.4  18.4  25.5  24.8  23.9  
 
Table 5 indicates that 48.7(24.8%AG+ 23.9%SA) of students agreed with the statement, “I am confident I can learn 
by myself with just a little help”. Moreover, mean score 3.39 and SD 1.239 students also show that they partially 
agreed with the statement.  
 
Table 6  
I Regularly Evaluate my Strengths and Weakness in my Learning. 

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
140  165  0  4  1  

1.58  .600  
Percentage 45.2  53.2  0  1.3  .3  
 
Table 6 indicates that 98.4% (45.2%SDA+ 53.2%DA) of students disagreed with the statement “I regularly evaluate 
my strengths and weakness in my learning”. Moreover, mean score 1.58 and SD .600 students also show that they 
disagreed with the statement.  
 
Table 7  
I Look for Extra materials to Help with my Learning.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
40  63  63  85  59  

3.19  1.313  
Percentage 12.9  20.3  20.3  27.4  19.0  
 
Table 7 indicates that 46.4% (27.4%AG+ 19.0%SA) of students agreed with the statement, “I look for extra materials 
to help with my learning”. Moreover, mean score 3.19 and SD 1.313students also show that they agreed with the 
statement.  
 
Table 8  
I Change my Study Methods to Fit what Work best for me.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
137 172 0 0 1 

1.57 .534 
Percentage 44.2  55.5  0 0 .3  
 
Table 8 indicates that 99.7 % (44.2%SDA+ 55.5%DA) of students disagreed with the statement “I change my study 
methods to fit what work best for me”. Moreover, mean score 1.57 and SD .534 students also show that they 
disagreed with the statement.  
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Table 9  
I Take Action to Solve any Problems I Face while Learning.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
140  164  2  4  0  

1.58  .579  
Percentage 45.2  52.9  .6  1.3  0 
 
Table 9 indicates that 98.1 % (45.2%SDA+ 52.9%DA) of students disagreed with the statement, “I take action to 
solve any problems I face while learning”. Moreover, mean score 1.58 and SD .579 students also show that they 
disagreed with the statement.  
 
Table 10  
I use Technology for Self-directed Learning.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
42  56  61  77  74  

3.27  1.363  
Percentage 13.5  18.1  19.7  24.8  23.9  
 
Table 10 indicates that 48.7% (24.8%AG+23.9%SA) of students agreed with the statement, “I use technology for 
self-directed learning”. Moreover, mean score 3.27 and SD 1.363 students also show that they partially agreed with 
the statement.  
 
Table 11 
I Take Responsibility for how well I Learn and do in my Studies.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
34  77  73  73  53  

3.11  1.265  
Percentage 11.0  24.8  23.5  23.5  17.1  
 
Table 11 indicates that 40.6 % (23.5%AG+17.1%SA) of students agreed with the statement, “I take responsibility 
for how well I learn and do in my studies”. Moreover, mean score 3.11 and SD1.265 students also show that they 
partially agreed with the statement.  
 
Table 12  
I Participate in Study Group with others when Needed.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
40  70  65  57  78  

3.20  1.377  
Percentage 12.9  22.6  21.0  18.4  25.2  
 
Table 12 indicates that 43.6% (18.4%AG+25.2%SA) of students agreed with the statement, “I participate in study 
group with other when needed”. Moreover, mean score 3.20 and SD 1.377 students also show that they partially 
agreed with the statement.  
 
Table 13 
I Look for Online Courses to Help my University Studies.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
59  112  52  68  19  

2.60  1.197  
Percentage 19.0  36.1  16.8  21.9  6.1  
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Table 13 indicates that 55.1% (19.0 %SDA+36.1DA) of students disagreed with the statement, “I look for online 
courses to help my university studies”. However, mean score 2.60 and SD 1.197students also show that they 
partially agreed to some extent with the statement.  
 
Table 14  
I Regularly Check my Goals based on my Academic Needs.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
39  76  59  81  64  

3.24  1.292  
Percentage 9.7  24.5  19.0  26.1  20.6  
 
Table 14 indicates that 46.7% (26.1AG+20.6%SA) of students agreed with the statement, “I regularly check my 
goals based on my Academic needs”. Moreover, mean 3.24 and SD 1.292 students also show that they partially 
agreed with the statement.    
 
Table 15  
I Feel Motivated to Learn by Myself even without the Teachers Help.  

Responses  N SDA DA N AG SA Mean SD 
Frequency  

310 
123  180  3  2  2  

1.65  .605  
Percentage 39.7  58.1  1.0  .6  .6  
 
Table 15 indicates that 97.8% (39.7SDA%+58.1%DA) of students disagreed with the statement “I feel motivated to 
learn by myself even without the teachers help”. Moreover, mean 1.65 and SD .605 students show that they 
disagreed with the statement.  
 
Table 16  
Academic Achievement  
 N Minimum Maximum Mean SD 
CGPA 310 2.95 4.00 3.79 0.19 

 
Table 16 indicates the academic achievements of the university students. It also shows that they scored 2.95 
(Minimum) and 4.00(Maximum) CGPA. Moreover, mean is 3.79 and SD is .19. This shows that students showed 
high Academic achievement score.  
 
Table 17   
Correlation between Self-directed learning and Academic Achievement  
Variables   Mean SD N r p 
Self-directed learning  39.97 5.03 310 .751 .000 
Academic achievement 3.79 0.19 310   
 
Table 17 indicates that self-directed learning has mean (39.97) and SD (5.03) and Academic achievement has mean 
(3.79) and SD (0.19). The table further showed that there was a significant correlation (as p=.000) found between 
the two variables. As the value of Pearson Correlation r =.751 found between self-directed learning and academic 
achievement, it means there was a strong and positive correlation existed between Self-Directed Learning (Mean 
= 39.97, SD = 5.03) and academic achievement (Mean = 3.79, SD = 0.19). 
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Conclusions 
The study found that most students struggle with controlling their own learning, often not planning their education, 
assessing their learning styles, or modifying their study techniques. However, many actively participate in their 
learning, often seeking help outside the classroom. Many students have a positive attitude about learning 
independently, seeking resources and using technology to aid their studies. However, many students do not take 
action to address issues they encounter, such as not seeking online courses or relying on teachers for support. 

Despite this, a significant percentage of students have favorable attitudes towards education, demonstrating 
responsibility for their education and regularly reviewing their objectives and participating in study groups. They 
are actively working towards their academic achievement. 

Students generally maintain high academic achievement. A strong positive relationship was found between 
self-directed learning and academic achievement, and teachers reported feeling comfortable and performing well 
in a workaholic environment. 
 

Recommendations 
It is recommended that students may develop clear plans to achieve their learning goals. Teachers may guide 
students in setting goals and breaking them into manageable tasks. Students may regularly review and adjust their 
plans, while teachers may promote discussions on planning and time management to enhance academic success. 
They may regularly assess their strengths and weaknesses to improve their learning. Teachers may encourage self-
reflection, provide tools for evaluation, and offer constructive feedback. Students may actively engage in this 
process to enhance their academic growth. Teachers may encourage independent learning and provide resources, 
while students may stay motivated through self-reflection and seeking new challenges.   
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